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Abstract
Research has revealed the effects that peer bullying has on LGBTQ+ students
in public schools. This project focuses on the prevention of LGBTQ+ student
bullying. This is done by teaching school policy makers and educators in
understanding LGBTQ+ issues for the development of a positive school climate
where everyone should thrive. The incorporation of Maslow’s hierarchy of needs and
Minority Stress theory created a method for understanding and interpreting the
research compiled. The research has shown that professional developments for
educators, adding curriculum into classrooms, and utilizing LGBTQ+ anti-bullying
policies can diminish the effects of bullying against LGBTQ+ students. To make the
professional development more effective, novels, scenario-based activities, and
duration times of the professional development are suggested by research. An eightsession professional development was created to address peer bullying against
LGBTQ+ students, with the goal to increase chances of teacher response, increase
training, and increase willingness to assist LGBTQ+ students in and out of their
classrooms. The goal is to also incorporate an anti-bullying policy as well as
LGBTQ+ friendly curriculum into classrooms to provide a safe learning environment,
and ultimately, help them succeed.
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Chapter One: Introduction
Problem Statement
Lesbian, gay, bisexual, transgender, and questioning (LGBTQ+) students in the k12 public school system are bullied and harassed by peers. Fisher (2008) states that
students who identify as LGBTQ+ face challenges often, which is due to systemic
discrimination and prejudice, leading to a higher risk of harassment, development of
emotional/behavioral problems, and victimization. The American School Counselor
Association (ASCA, 2016) notes that even with widespread efforts to help these
students, there are still many challenges that negatively affect their social/emotional,
career, and academic success. Policies have been developed and implemented to try
and stop the bullying, but they do not seem to be sufficient for the hostile
environment LGBTQ+ youth experience (Swanson, 2016).
A factor that may contribute to the problem is that there is a lack of discussion
about LGBTQ+ in health classrooms, which has stemmed from discriminatory
curriculum and conservative views. Occasionally, specific beliefs have affected the
way that textbooks have been written and how teachers display the content in class
(Bittner, 2012). Another factor is there is also a lack of knowledge, as well as
significant ignorance in students that bully LGBTQ+ peers through the hallways and
cyberbullying formats. Due to the lack of teaching these subjects, students are not
exposed to the LGBTQ+ community other than the internet or other peers (Bittner,
2012). A third factor, addressed by the Gay, Lesbian, and Straight Education
Network, 62% of students indicated in a survey that school staff did nothing in
response to bullying (Swanson, 2016).
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Importance and Rationale of the Project
School should be a supportive environment for all students, including a safe space
to learn. With an ideal program, students should be able to focus on learning, thus,
impacting their futures in a positive way (Sawnson, 2016). LGBTQ+ students show
elevated measures of anxiety, depression, and low self-esteem (Witcomb, 2019).
LGBTQ+ students in the k-12 school system have a higher risk of being bullied and
harassed by fellow peers in the school system, as well as negative academic outcomes
(Wernick, 2014). Other studies conclude that these students experience extreme
loneliness, alienation, hopelessness, substance abuse, self-injury, and sexual risk
taking (Swanson, 2016). A study who tested teachers attitudes and knowledge found
that even though teachers showed knowledge in what was needed for students of the
LGBTQ+ community, there was not willingness nor a frequency of supporting them
(Swanson 2016). There is also a lack of training for teachers (Case, 2014). Holliday
(2016) conducted qualitative interviews in an urban setting with educators, staff, and
administrators and found that the educators were not knowledgeable in their school’s
anti-bullying policy, as well as having limited training focusing on this policy. There
were similar results with the administration and educators specifically regarding
LGBTQ+ students, which displayed barriers in the effectiveness of policy
implementation.
At a national level, the Gay and Lesbian Independent School Teachers Network
(GLSEN, 2020) found that 59% of LGBTQ+ students did not feel safe at school due
to their sexual orientation, 42% did not feel safe due to their gender expression, and
37.4% did not feel safe due to their gender. GLSEN (2020) reported that 32.7% of
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students missed at least one school day because of feeling uncomfortable or unsafe in
their school environment, and 8.6% missed four or more days in the past month.
GLSEN (2020) also found that almost a fifth of LGBTQ+ students (17.1%) heard
these remarks frequently, and 91.8% reported they felt distressed because of the
language used. 13.7% of students reported that school staff intervened most of the
time when overhearing homophobic remarks from peers (GLSEN, 2020). 86.3% of
LGBTQ+ students had experienced harassment or assault based on gender expression
and orientation. For curriculum, GLSEN (2020) found only 19.4% of LGBTQ+
students learned about positive representations of LGBTQ+ individuals in events in
their schools or in history, and 8.2% reported receiving sex education inclusive to
LGBTQ+/ Lastly, GLSEN (2020) said 13.5% of students stated that their school had
an LGBTQ+ inclusive ant-bullying policy.
At a state level in Michigan, according to GLSEN (2020), 67% of students who
identified as LGBTQ+ were verbally harassed, 24% were physically harassed, and
11% were assaulted. GLSEN (2020) also reported 94% of LGBTQ+ students heard
homophobic remarks. 7% of LGBTQ+ students in Michigan reported that they have a
comprehensive ant-bullying policy, as well as 8% reported seeing a supportive
trans/nonbinary student policy (GLSEN, 2020). Lastly, 40% reported having a
supportive administration, and 17% reported having inclusive curriculum in their
classrooms (GLSEN, 2020).
Background of the Project
Historically, Brensilver Berman (2019) says that the gay rights movement has
slowly made progress over the years, like with Obergefell v. Hodges in 2015, ruling
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same sex marriage constitutional. This led to the repeal of the Defense of Marriage
Act of 1996. There have been various other accomplishments in the gay rights
movement, like in Lawrence v. Texas. This prevented limitations and discrimination
towards the LGBTQ+ community. The implementation of allowing this community
to participate in the military freely was also passed in 2015. LGBTQ+ historical
bounds have been introduced in some liberal public schools, but not as often in more
conservative areas of the country (Brensilver Berman, 2019). There were other laws,
like North Carolina’s Public Facilities Privacy & Security Act of 2016 that prevented
transgender individuals from using the restrooms of their gender identity. Laws across
the country were either passed or denied in this regard, even in some schools,
affecting many LGBTQ+ students (Brensilver Berman, 2019). The happenings of the
gay rights movement have shaped society into what it is today and will continue to
shape how members of school districts treat LGBTQ+ students.
As far as education, gay rights being implemented in schools is fairly new. The
earlier research in education is from the late 1900’s. The research in the beginning
stages focused on homophobia with differing groups. For example, Leiblich (1985)
found the difference and similarities between students’ beliefs towards LGBTQ+
members in the United States verses students’ beliefs towards LGBTQ+ members in
Isreal. It was found in this article that male students who shared more religious beliefs
tended to have a negative view of LGBTQ+ members. There were no suggestions for
a solution in this article, though it did explain that the findings indicated cultural
differences and religious beliefs could be associated with homophobia. Grayson
(1987) discussed similar issues, but findings indicated that homophobia is more
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displayed by men and is also rooted in sexism. It was also said by Grayson (1987)
that there is an issue with school officials not providing protection to LGBTQ+
students who were being bullied, thus not providing a safe space to learn. The
solutions that this article provides is to have specialized counselor support for this
group of students as well as policy changes that includes LGBTQ+ students. There
was also a call for adding LGBTQ+ curriculum into schools by not only Grayson
(1987), but also Newman (1989).
Currently, research has addressed very similar issues and solutions. With the
development of ASCA and other school counseling organizations, the need for
counselor to LGBTQ+ student support is still needed, but the direction is geared
towards the influences of educators and administration. Why are solutions presented
in the past so similar, and why haven’t these solutions been properly implemented
and executed? Baams (2017) discovered that sexual orientation and gender studies are
not included in sexuality education. This article also found that sexual diversity was
also not in curriculum. Lastly, it was indicated that adding LGBTQ+ into curriculum
increased teachers’ willingness to intervene fellow students as well as male students
intervening themselves. Another source also found that having curriculum added to
the classroom is beneficial (Kearns, 2017).
There is an ongoing challenge of masculinity homophobic norms that is yet to be
solved, according to Baams (2017), as well as the issue of not having proper
education about the LGBTQ+ community for teachers, which includes a lack of
training and understanding. Springer (2020) discovered that it would be helpful if
more professional development interventions for educators were created, and
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effectiveness was measured. This effectiveness, according to Springer (2020) would
also be tailored to this specific group of students and their academic, career, and
social/emotional achievement after the intervention has taken place.
This project will contribute to resolving the issues presented above because it will
not only tackle the internalized bias of educators and administration, but it will also
address other issues mentioned. It will encourage the addition of curriculum into the
classroom, it will be another intervention strategy to measure and potentially apply in
the future by others, it will allow efforts to create systemic change within the school
district, and lastly, this project will address the most important issue, the negative
treatment of LGBTQ+ students.
Statement of Purpose
The purpose of this project is to create a professional development document
for teachers, school decision makers in Grand Rapids Public Schools, focused on the
LGBTQ+ community. Swanson (2016) found that teachers who participated in
professional development focused on LGBTQ youth, were more likely to address
behaviors and support LGBTQ youth in school. This will be created to address the
bullying behavior, as well as holding teachers accountable to respond to the undesired
behavior. This professional development would happen through eight sessions, 1 hour
each for eight weeks. The timeline of this professional development would begin with
an introduction of LGBTQ+ culture and experiences, as well as filling out a
questionnaire to assess teacher barriers, attitudes, and knowledge towards LGBTQ+
students.
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Prepared PowerPoints with information about LGBTQ+ youth, how to assist
them, the importance of addressing bullying, and the impacts LGBTQ+ youth face
from bullying will also be another session that plays off what the book is informing.
Also, within this professional development, Sexual Orientation, Gender Identity,
and/or gender Expression (SOGIE) anti-bullying policies will be encouraged of the
educators/administration participating to adopt them as an addition to the current
bullying policy. The SOGIE policies will be integrated into the professional
development by providing information on what the policies stand for and what steps
the educators need to take to fully assist LGBTQ+ students. To solidify the
importance of this, a scenario activity will be a part of a subsequent session. There
will be specific assigned scenarios around bullying LGBTQ+ students for the
educators to have a chance to respond to. In regard to the ant-bullying policies, Kull
(2016) found that the aspects of SOGIE policies are effective in schools, helping
students feel safer, have less victimization experiences, and less social aggression
than those students with generic policies. They also found that LGBTQ+ students
under the implementation of SOGIE based policies experienced significantly less
social aggression. The perspective of these policies applied in the school climate for
LGBTQ+ students include institutional and cultural context of the environment.
These include procedures and policies reflecting the values, expectations, and beliefs
of a school system. This includes the roles of staff, educators, and administrations
involvement in the safety, wellbeing, and success in its students (Kull, 2016). Kull
(2016) states that SOGIE policies raise awareness about students in the LGBTQ+
community and their bullying/harassment experiences to the adults, which in turn
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influences the actions and perceptions of educators and staff towards this group of
students. Kull (2016) says that not only do these policies bring awareness to the
adults, but they could have a positive impact on the community, reducing the
victimizing and stigmatizing behaviors towards LGBTQ+ students, creating a
welcoming and safe environment for them.
A book called “Safe is not Enough: Better School for LGBTQ Students” by
Michael Sadowski will be assigned for teachers to read and have a small group
discussion as a supplement to the professional development. This will be assigned the
first week and will continue for the next few weeks. This book discussion will have
documents for educators to reflect and have deep conversation. The reading will also
be aimed towards how to advocate for LGBTQ+ friendly students as teachers.
Lasty, curriculum that is LGBTQ+ friendly will be advised. Based on
empirical research, suggestions and ideas of that curriculum will be provided. Kosciw
(2020) suggested that the added curriculum made LGBTQ+ students’ self-esteem
increase. To measure the progress of this professional development, an
accountability document, and pre/post assessments to measure progress of the
teachers in their training will be designed. The accountability form would determine
how teachers plan to implement the curriculum in their classrooms. Each of the
strategies discussed above were shown to be effective, thus why they will be used
together in the professional development.

Objectives of the Project
The objectives of this project are to reflect the needs of the LGBTQ+ students
in the k-12 school system based on empirical data analysis. Objectives for educators
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participating in the professional development are to gain knowledge, increase
understanding, and display skillsets to assist students in the LGBTQ+ community.
This objective will be achieved through the effectiveness of the PowerPoints, scenario
work, and book group discussions reflected in the pre and post assessments. The pre
and post assessments will be measuring their knowledge and understanding. Another
objective is to incorporate LGBTQ+ into curriculum, helping the students feel more
welcome in the school environment. The objective of properly addressing bullying
behavior can be achieved of SOGIE ant-bullying policies, which are
adopted/practiced by administration and educators. The development of this project
will specifically accomplish the factors stated previously.
At the end of the professional development, participants will be able to
identify challenges or problems confronting LGBTQ+ students in the school system,
as well as identify solutions to these challenges. Participant school policy makers will
be able to create policies that integrate a positive school climate for LGBTQ+
students. All participants will be able to apply their knowledge towards a school
positive environment in their classrooms and show systemic change. After this
professional development, the participants will be able to display the skillsets of
stopping bullying behaviors towards LGBTQ+ students. Lastly, participants will be
able to apply LGBTQ+ friendly curriculum in their classroom lessons. This could in
turn, increase the likelihood of success in all domains of LGBTQ+ students. The
results of this professional development for educators and school policy makers
would show itself in the classroom, affecting not only the LGBTQ+ students, but the
entire student body.
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Definition of Terms
ASCA: American School Counselor Association assists school counselors and their
efforts to support students in academic, career, and social/emotional domains. ASCA
supplies resources, advocacy, and professional development for school counselors
worldwide.
GLSEN: Stands for Gay and Lesbian Independent School Teachers Network. This is
an organization in American education working towards ending harassment,
discrimination, and bullying towards students who identify themselves based on
sexual orientation, gender expression and gender identity. This organization’s goal is
to not only do this, but to also advocate for LGBTQ+ inclusion and awareness in k-12
schools.
LGBTQ+: Students who identify as lesbian, gay, bisexual, transgender, queer, and
multiple other variations (Swanson 2016).
SOGIE: Stands for Sexual Orientation and Gender Identity/Expression. This policy is
an anti-bullying policy that specifically focuses on students who identify as LGBTQ+
(Kull, 2016).
Scope of the Project
This professional development is designed for educators and school policy
makers to address the challenges and solutions of LGBTQ+ student bullying. This
project will not, however, address the LGBTQ+ students, peers, or parents directly
due to the complexity of systemic change. Factors that I cannot control are societal
changes, beliefs, and political laws that may affect gay rights and the gay rights
movement. Another uncontrollable factor is the administrative/educators’ ultimate
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decision to incorporate LGBTQ+ friendly curriculum into the classroom.
Encouragement and knowledge can be provided, but it is up to the attendees of the
professional development to implement curriculum after it concludes.
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Chapter Two: Literature Review
Introduction
For the literature review, the topic of bullying Lesbian, gay, bisexual,
transgender, and questioning (LGBTQ+) students and how to prevent it are compiled
from several sources in analysis. Maslow’s hierarchy of needs and minority stress
theory will be integrated into this literature review to give a full rounded
interpretation of the data collected. The three categories that will be discussed in this
literature review are the LGBTQ+ student mistreatment and outcomes of the
treatment, targeting teacher knowledge through professional development, and policy
changes that need to be implemented. These will be providing a framework for a
comprehensive project that could push toward systemic change. There is also a
summary section that describes the key points gathered from the literature.
Conclusions regarding what is best course of action will also be discussed.
Theory/Rationale
There are two main theories that are going to be connected to the topic of
bullying LGBTQ+ students in schools. The first theory is known as Maslow’s
hierarchy of needs, which is a theory that connects us to the importance of removing
the stresses of bullying in the learning environment. Abraham Maslow’s hierarchy of
needs was not created to specifically resolve the issues of LGBTQ+ bullying in
schools, but it can give a good insight on the topic (Anzolatta et. al, 2018). This
hierarchy of needs has turned into a foundation used across many disciplines that
informs human drive, motivation, and needs (Anzolatta et. al, 2018). According to
Maslow (1943), The first level of needs is what is known as the physiological needs.
This includes food, water, and sleep. The second level consists of safety and security,
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for instance, feeling safe and secure in one’s resources, body, and finances. The third
level contains the needs of love and belongingness from family and friends. The
fourth level has the needs of esteem, whether that be from confidence, achievement,
or respect from others. The fifth and final level is for self-actualization. To explain
further, this level is only reached when all the other levels are fulfilled, reaching their
full potential and can pursue goals outside of themselves. This is turn helps this
person feel fulfillment and growth in their lifetime. Maslow (1970) stresses that each
level is only met when the previous levels below have been fulfilled. In other words,
a person cannot achieve self-actualization without the other four levels being met
(Anzalotta et. al, 2018). These needs, according to Abraham Maslow (1954), are all to
be met by any human being regardless of their demographic to live a complete life.
If we were to connect this framework to LGBTQ+ students, Taylor (2014)
says the framework of an individual’s security and safety must reach students within
the educational setting. Bullying is an occurrence that creates security and safety
concerns for the students being bullied, including the educators and parents involved.
within the second level, there is a need to feel safe as described above. According to
sources stated in chapter one of this paper, there is a high percentage of students who
do not feel safe in their school environment (Swanson et. al, 2016). There is a lack of
policy making in schools that contribute to this, also mentioned in chapter one
(Holliday et. al, 2016). The third level, again, is sense of belongingness. Anzolatta et.
al (2018) says that in the case of LGBTQ+ students, there can be pressure to not fully
act as their true selves around family, peers, and friends. This can leave the individual
to live a dual life and results in loneliness and a disconnect from their in-group. As
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the fourth level, the esteem needs is one of the most important levels that LGBTQ+
students face for the sake of school (Anzolatta et. al, 2018). Peer bullying contributes
to the stress build up. This directly affects the individuals’ esteem, which prevents
them from moving forward and living full lives. Anzolatta et. al (2018) declares that
the last level can be possible for one to reach, but it is rarely ever achieved due to the
other levels not being met.
Minority stress theory (MST) was found in outstanding literature as well that
can connect us to LGBTQ+ students being bullied in schools. MST is the concept that
stigma and prejudice affect the health and lives of individuals or groups (Pitonak et.
al, 2017). It is in other words, an overwhelming stress to where individuals from
specific social categories are exposed to these stressors due to their minority position.
It is an additional stress to typical stressors people normally face (Meyer, 2003;
Pachankis, 2007). People that are exposed to this extra stressor undergo more
adaptation effort than others must endure. This added stress is also usually chronic
and usually based on underlying social and cultural stigmas beyond the individual
(Meyer et. al, 2003). With individuals in the LGBTQ+ community, this lies with
concealing sexual minority status due to microaggressions, discrimination, prejudice,
and expectations of rejection from family, friends, and peers (Meyer et. al, 2003).
Within MST, there are three types of stressors known as experiential stressors,
proximal stressors, and distal stressors. Meyer et. al (2008) says that experiential
stressors are events that the individual experiences, like being verbally harassed. He
also says they are also more intense than microaggressions. Distal stress processes are
events that are directly associated with prejudice and stigma, like victimization,
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violence, and discrimination (Meyer et. al, 2008). This type of stress is also where the
peer bullying lies most frequently in LGBTQ+ youth. The results of being affected by
distal stress has been found by many sources, according to Pitonak (2017), that there
is an increase of suicide rates, alcohol abuse, substance abuse, multiple adverse
mental health issues, and increased sexual risk behaviors. Proximal stressors,
according to Meyer et. al (2008), are stressors that depend on the individuals’
perceptions around them. This stressor depends on the victim reacting to their
environment. These typically occur after the distal and experiential stressors occur.
This could also be the result of the LGBTQ+ individual feeling internal
homonegativity towards oneself, due to this environment (Frost et al., 2013;
Pachankis, 2015). Lastly, Meyer et. al (2008) concludes that it is the stressor that
holds the action of concealment from others.
Maslow’s hierarchy of needs and minority stress theory are both frameworks
that find themselves integrated in the lives of many people, including those belonging
in the LGBTQ+ community. In this case, they are connected to students who have
been affected by bullying in school. They provide and reasoning as to why this
happens as well as the outcome of this minority group.
Research/Evaluation
LGBTQ+ Student Mistreatments/Outcomes
Research shows that LGBTQ+ students are continuously mistreated in schools
by peers. There are studies that not only show this, but also reflect the outcomes of
this treatment. To start, McBride et. al (2017) focused on a mixed-methods research
design to analyze experiences of LGBTQ+ 16-year-old students. A survey was
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conducted providing demographics as well as any homophobic/transphobic abuse
they experience in school. The researchers found that 46% of the students reported
they had never experienced any homophobic name calling or insults from peers,
while 54% respondents reported that they had, from “rarely,” to “almost every day.”
40% of the students reported that they were called homophobic names from their
teachers.
Another study done by Seelman et. al (2015) took a school engagement
approach for LGBTQ+ students in school. There was a sample take from Colorado of
a total of 152 LGBTQ+ high school students. Their access to safe adults was
hypothesized to help with school engagement. It was found that the more each student
had a safe adult access at school, the more there was an increase of school
engagement (Seelman et. al, 2015).
Witcomb et. al (2019) in a study undertook to address transgender (TGD)
youth, the psychological stress they face, and bullying they experience in school. The
study focused on the nature, prevalence, and outcomes of bullying TGD students.
Two seventy-four (274) TGD youth took a questionnaire regarding their basic
demographics, their harassment experiences, and measures of anxiety and depression.
Out of the 274 participants, Witcomb et. al (2019) found that 86.5% reported they
experienced bullying, mostly in school. Most bullying occurrences were also
appearance and name-calling related remarks from peers. The students who
experienced bullying showed higher levels of anxiety, depression, and lower selfesteem, as well as reporting greater effects on family relationships and friendships
(Witcomb et. al, 2019). A limitation of this study is that the stage of transition of each
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individual was not recorded when the bullying happened to them. One student could
have just begun transitioning, while another could have been fully transitioned while
the incidents occurred.
Another study by Fulginiti et. al (2020) focused on suicide rates in LGBTQ+
students. They conducted a survey with 564 youth, 26% cisgender male, 35% female,
and the remaining as LGBTQ+ (39%). A suicide ideation severity, suicide attempts,
and sexual minority stress were all measured. The goal was to find out the
relationships between minority stress (MST) and suicide attempts. Minority stress
was found to be associated with belongingness, burdensomeness, and suicide
attempts, as well as greater exposure to suicide attempts (Fulginiti et. al, 2020).
Fulginiti et al. (2020) said that “burdensomeness was the most proximal mediator in
both pathways from sexual minority stress to suicidal ideation and suicide attempts.”
Lastly, Ross-Reed et. al (2019) analyzed data from gender minority (GM)
youth in factors of violence such as self-harm and suicide. Self-harm was not
mentioned in the previous study from Fulginiti et. al (2020). Ross-Reed et. al (2019)
wanted to find ways to prevent these acts through community, school, peer, and
family support. The data was collected from 18,451 cisgender and GM students. It
was found that GM students experienced higher rates of self-harm and violence, as
well as lower support than cis-gender students. School support weas associated with a
decrease of violence and non-suicidal self-injury. Lastly, the access to support was
not as available for GM students verses cis-gender students (Ross-Reed et. al, 2019).
To summarize, there has been disproportionate treatment towards LGBTQ+
students in schools. In this section of the literature review, it was revealed that
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students who lacked in support were more likely to self-harm, have suicidal ideations,
and attempt suicide. There was also evidence suggesting a decrease in self-esteem
and increase in anxiety and depression in LGBTQ+ students due to lack of support at
school. On the other hand, school support was associated with a decrease in violence
and self-harm. Lastly, school engagement also correlated with school support, to
which if there was more school support, school engagement would increase. This set
of research reviewed is related to the problem because the results show the
disproportionate treatment and outcomes LGBTQ+ students face in school. This data
drives the intent to create a project that will contribute to the abolition of this
treatment towards LGBTQ+ students. These findings do not relate to specific
educator training, curriculum additions, or anti-bullying policies. Those findings and
their contributions to the project will be addressed in future sections.
Targeting Educator Training
Research was compiled in this section to address the lack of educator training
focused on LGBTQ+ students. First off, Case et. al (2014) determined that there is a
significant lack in training in working with LGBTQ+ students for k-12 educators,
leaving them unprepared to be LGBTQ+ student allies. Two professional
development training programs were analyzed with 33 participants. The sessions
provided quantitative data about the mistreatment towards LGBTQ+ students, as well
as deep discussions regarding these minority students (Case et. al, 2014). Many
scenario types were discussed, as well as any questions the participants had. Ninety
three percent (93%) of the participants reported that they acquired new training and
skills because of attending the workshop. The scenario-based role-playing activity
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experience during the workshop made participants feel they would be more likely to
intervene when they hear homophobic comments or harassment from students and
other colleagues. Many of them also reported reacting and discussing the scenarios
gave them ally experience and greater confidence to intervene (Case et. al, 2014). In
evaluation of this study, there was a positive result that came from the participants’
experiences. For the next study, there were more mixed beliefs from educators, but
this was because it addressed a deeper meaning that the previous study did not focus
on.
Researchers Payne et. al (2014) explored teacher attitudes, but with “fear” that
is expressed by teachers when confronted with educating a LGBTQ+ elementary
students. This dataset was qualitative, analyzing nine interviews and one group
interview, resulting in twelve participants. The sample included principles, student
support professionals, administrators, and teachers from five different school districts.
Each interview was from 45 minutes to two hours and consisted of questions
regarding their personal experiences with LGBTQ+ students, recommendations for
information educators need in this subject, and perceptions of what their school is
doing in support of LGBTQ+ students. The results Payne et. al (2014) found that
most of the participants showed “fear” working with LGBTQ+ students because they
had a lack of knowledge about them. They felt they were given a lack of training
throughout their education requirements. None of these participants heard of
LGBTQ+ students in their training programs, either. The participants in this study
also mentioned that there was a lack of policy and procedure in the subject of
LGBTQ+ students, due to having the strict policy to “not talk about sex” (Payne et.
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al, 2014). A reason the participants felt “fear” is because of outside pressures of
society and the topics were inappropriate for this age group. Another reason was
because of parents of cisgender students being concerned about having an LGBTQ+
student in their child’s classroom. Lastly, there is a fear that the school should remain
politically neutral, thus not “promoting” anything that could be leaning one way or
the other (Payne et. al, 2014). The researchers also found from another source that the
presence of an LGBTQ+ student in a classroom with others inhibited the perceived
innocence and asexuality of the educational environment and the children who reside
there (DePalma & Atkinson, 2009).
On another level, Fantus et. al (2021) conducted a qualitative study that
focused on negative school climate of LGBTQ+ students and ways to intervene
within this climate. The researchers interviewed 16 participants, which included
teachers, administration, school staff, community providers, and experts on bullying
victimization of LGBTQ+ youth. These participants were collected using snowball
sampling. All interviews were a total of 45-60 minutes, with probing questions
regarding knowledge about LGBTQ+ students, bullying, prevention, and
interventions. Fantus et. al (2021) held the assumption that there were distal factors
that influenced the treatment of this population, like LGBTQ+ affirmative legislation,
as well as proximal factors, homophobia and transphobia. The results of these
interviews showed that there were daily experiences of psychological, physical, and
emotional harm toward LGBTQ+ students. Salient aspects of the findings included
name calling, pushing, isolation from peers, insulting texts and pictures, and negative
attitudes around sexuality from peers. Each participant noted that the focus should be
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on the students during recess or in the lunchroom, where the bullying happens most
frequently without supervision. There was a fear that the entire environment of the
school was affected because of this bullying outside of class. This would not just
affect the LGBTQ+ students, but for peers as well. Within the classroom, the
participants resoundingly stated that if there were educators who were not supportive
of the LGBTQ+ community, they tended to allow the bullying to occur. They
recommended to eradicate homophobia and to implement LGBTQ+ friendly antibullying policies. They also recommend the teachers to combat bullying right away,
as well as discussing LGBTQ+ topics more often in the classroom to not only spread
awareness, but knowledge to students. Fantus et. al (2021) says this way, the teachers
can assume the responsibility by modeling acceptance and normalizing LGBTQ+
culture into the classroom. The participants also stated that after observations, correct
policies need to be put in place for LGBTQ+ students to thrive in the school
environment. They suggested widening the scope of the curriculum to focus on
LGBTQ+ issues in the classrooms, by integrating LGBTQ+ figures into textbooks, or
giving the teachers an obligation to find inclusive materials as a requirement (Fantus
et. al, 2021). Encouraging students to talk openly about their sexuality and
orientation, as well as transformative peace building is another suggestion. Fantus et.
al (2021) describes transformative peace building as a method to teach conflict
resolution that would decrease homophobic and transphobic harassment. This also
addresses the emotional, physical, and safety concerns of LGBTQ+ students.
Providing teacher education is another resounding recommendation the participants
stated. The education mentioned would include showing the teachers how to respond
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to the bullying behavior, like offering behavioral health professionals to train and
provide workshops for teachers. Lastly, the use of picture books, novels, plays, and
non-fiction resources for educators (Fantus et. al, 2021). In any case, Fantus et. al
(2021) concluded that this issue needed to be addressed by the school, not just as an
interpersonal issue. The next study focuses on the benefits of teacher education but
focuses more on elementary LGBTQ+ students and the teachers’ willingness to
respond to bullying.
Springer et. al (2020) measured the willingness of teachers to respond to
elementary students who are LGBTQ+. It was a qualitative study that took place at an
elementary school in Pennsylvania. A needs assessment was filled out by 34 faculty
and staff of the school. 91% of them had received less than two hours of training,
which on average, had been working there for fifteen years. 60% of them received no
training, and two of the 34 participants had confidence that they would be able to
support an LGBTQ+ student (Springer et. al, 2020). All participants were politically
mixed as well. A presentation consisting of several LGBTQ+ knowledge, advocacy,
data, reflection, and resources was shown to the participants. The goal was to
determine their thoughts after the presentation concluded to find the effectiveness of
it. The researchers found that all but one participant noted a lack of training around
district policy. The staff requested there be more staff development to help them
understand how to approach gender diversity. They also agreed that if they received
proper training, then their fear of advocating for LGBTQ+ youth would decrease.
From this presentation, the participants felt more appreciation for the school
counselor’s role, on top of appreciation for the content within the presentation
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(Springer et. al, 2020). The participants felt they had increased in development of
themselves and others around them. They also felt like they knew what was best to
assist LGBTQ+ students. The participants requested that the training be longer,
additional presentation sessions were needed, a need to hear from LGBTQ+ students
personally, more time for small group discussions/face to face conversations about
the topic, implementation of the presentation at other schools, and this training be
provided for staff in upper grades. As a limitation, there was a lack of race and gender
identity in the participants, leaving it a potential for not representing the general
population.
Lastly, to address educators, Swanson et. al (2015) wanted to analyze the
relationship between three different school level supports for LGBTQ+ students, as
well as teachers’ attitudes, knowledge, and willingness behaviors towards LGBTQ+
students. This study was framed in social support theory, with a survey measuring
factors of 98 k-12 teachers. The purpose of this study was to address the differences
from “Gay-Straight Alliance” GSA’s antibullying polices and the training knowledge
of teachers in the school system. The results indicated that teachers who had a school
policy put in place were more likely to intervene in bullying behavior against
LGBTQ+ students. More results showed that teachers who did not have LGBTQ+
training were less likely to have curriculum in their classrooms (Swanson et. al,
2015). The limitations of this study are there were more teachers than not that were
supportive of LGBTQ+ youth, causing a slight sampling bias. The sample was taken
from four states, so the sample also could not fully represent the US population. The
final limitation is that the social support theory may have resulted in loopholes in the
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data. This is because social support is multidimensional and can change over time.
This study was only focusing on the social support from teachers, which may not be
the only form of social support the LGBTQ+ students have.
In this section, the following topics were addressed. Firstly, there was a
significant lack of training and knowledge from teachers on the topic of LGBTQ+
students. The fears experienced from teachers are discussed and implies the reasoning
as to why intervention does not take place. There were resources and implications for
improvement suggested in this section, like incorporating scenarios, reading novels
and non-fiction books, attending professional development, transformative peace
building application, presentations to gain knowledge and understanding, time needed
for deep discussions, and personal experiences heard from LGBTQ+ students. After
these professional development sessions, there were good reports from teachers
feeling more confidence and willingness to intervene when witnessing bullying
behaviors towards LGBTQ+ students.
Policy Changes
Holliday et. al (2016), purported to talk about anti-bullying policies that
protect LGBTQ+ youth. This research was conducted with qualitative data, taken
from high school teachers, administration, and staff members in a United States urban
school district. The sample specifically had 21 different people across five schools.
The purpose of this study was to determine the effectiveness of the anti-bullying
policies put in place. Holliday et. al (2016) argues three things: 1) the structure of the
policy, whether it be state or district wide, created barriers for schools to implement
the proper anti-bullying policy; 2) the barriers mentioned in the first statement limited
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the teachers’ ability to protect the LGBTQ+ students from bullying; and 3) even with
barriers from the policies, the teachers found other ways to have a supportive
classroom environment for their LGBTQ+ students. The results from this study
showed that the teachers were not knowledgeable of what their school policies
consisted of as well as having very limited exposure to the policy through any
training. Holliday et. al (2016) reported that they also did not have any knowledge of
policies that were LGBTQ+ specific. Knowing the willingness in these participants
were strong, there is hope for when policies become implemented that these
educators, administrators, and staff members will implement them properly (Holliday
et. al (2016). The limitations of this study were that the population of this sample was
highly representative of the samples used in other studies. The students were also
excluded from this study, thus not giving their perspective on teachers’ willingness to
intervene.
Kull et. al (2016) identified the effectiveness of Sexual Orientation and
Gender Identity/Expression (SOGIE) policies. These policies are similar to the
antibullying policies like Holliday et. al (2016) described above. Kull et. al (2016) did
this by combining and analyzing data from a survey that targeted over 7,000 students’
perceptions of the policy being in place at their school across over 2,000 US schools.
The results of this study showed that the school districts with SOGIE policies put in
place reported increased school safety, less victimization, and less social aggression.
Kull et. al (2016) said the limitations of this study are that firstly, there was not full
availability in school districts’ antibullying policies, resulting in a possibility of the
data inaccurately reflecting the status of policies across the US. There were also
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differences found in the policies could have also been because of other factors not
collected from the analyses, like the infrastructure of the school or ability to
implement and spread the policies (Kull et. al, 2016).
Fisher et. al (2008) states that LGBTQ+ students’ needs are often overlooked.
This makes them at risk for developmental problems in career, social/emotional, and
academic domains due to bullying and harassment at school. Due to research findings
in Fisher et. al (2008)’s literature review, many schools do not, despite the data
describing these detriments, have LGBTQ+ policies set in place to support this
population. This article addresses ways to respond to the needs of LGBTQ+ students
using the public health framework. Recommendations for addressing the needs of
LGBTQ+ students in schools are to hold professional developments for teachers,
develop more tailored antibullying policies, and adding curriculum into classrooms
that are LGBTQ+ friendly. To add detail to the anti-bullying policy, Fisher et. al
(2008) suggests that students who are bullying can be given three options to prevent
the offenses from happening again. The first option is to offer education to the student
about the policy, skills training for the second offense the student has done, and
thirdly, an expulsion if there are chronic offenses or serious offenses or if the other
two methods were not successful.
Bittner et. al (2012) took a different route with policies and focused solely on
requiring LGBTQ+ curriculum into the classrooms. The researchers state that
LGBTQ+ students are usually left out of discussions in sex education classrooms.
This is because of the curriculum with discriminatory influences, ignorance in
students and teachers, and the fear of punishment from conservative political and
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religious activists (Bittner et. al, 2012). This article discusses the importance of
incorporating young adult texts for teens to explore sexuality in a safe environment.
The Guttmacher Institute (2011) within this article found that 46% of males and 33%
of females did not receive any formal instruction before their first sexual experience.
Only 12 states required the inclusion of sexual orientation, where three states are
requiring that the information stresses the negative implications of sexuality (The
Guttmacher Institute, 2011). Knowing this information including other sources,
Bittner (2012) suggests that LGBTQ+ students are given novels from educators to
read in a safe space at school. This can increase identity development in a safe space
instead of learning from friends and the internet, which is more common.
To recap this section, there are suggestions in this that encourage to require
LGBTQ+ friendly curriculum in classrooms and more tailored anti-bullying policies
to provide a safe environment for LGBTQ+ students in school. This section also
discusses the lack of policy knowledge/existence from educators, as well as not
knowing how to implement their school policy when bullying is being witness.
Lastly, the SOGIE policy among others is beneficial, decreasing victimization,
aggression, and increasing school safety.
Summary
For the literature review, the topic of bullying LGBTQ+ students and how to
prevent these behaviors was supported by several sources in analysis. Professional
development implications were discussed from these sources as well, providing a
framework for a comprehensive project that could push toward systemic change.
Topics included curriculum changes, policy changes, the analysis of student
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perceptions, and lastly, perceptions of educators. Maslow’s Hierarchy of needs and
MST were integrated into this literature review from a full rounded interpretation of
the data collected.
Conclusions
From the sources analyzed above, there have been resounding factors that had
come to light in terms of what is required to develop a comprehensive professional
development project for combating the bullying of LGBTQ+ students. Since there is a
significant lack of training reported from teachers, the literature has informed that
professional development is beneficial to support and advocate for LGBTQ+
students. Discussions regarding the mistreatment of LGBTQ+ students should be
included, as well as a book discussion with guiding questions. A professional
development for this minority group needs to be long enough for the participants to
immerse themselves in the experience and gain knowledge and understanding.
Another component of the professional development is to encourage/require
educators to incorporate LGBTQ+ friendly curriculum into the classroom, whether
this be novels for the students, open discussions, or assignments. Providing scenariotype lessons for educators could increase confidence to intervene in bullying
behaviors against LGBTQ+ students. Maslow’s hierarchy of needs and minority
stress theory can also be integrated into this professional development, providing
more understanding for those that attend.
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Chapter Three: Project Description
Introduction
Lesbian, gay, bisexual, transgender, and questioning (LGBTQ+) students in the k12 public school system are bullied and harassed by peers. Fisher (2008) states that
LGBTQ+ students face challenges often because of systemic discrimination and
prejudice, leading to a higher risk of harassment, development of
emotional/behavioral problems, and victimization. The American School Counselor
Association (ASCA, 2016) notes that even with efforts to help LGBTQ+ students,
there are still many challenges that negatively affect their social/emotional, career,
and academic success. Policies have been developed and implemented to try and stop
the bullying, but they do not seem to combat the hostile environment LGBTQ+ youth
experience (Swanson, 2016). The goal of this project is to create an eight-session
professional development document for teachers, school decision makers in the
Grand Rapids Public Schools district, focused on the LGBTQ+ community. This will
be created to address the bullying behavior, as well as holding teachers accountable to
respond to the undesired behavior. The objectives of this project are to reflect the
needs of the LGBTQ+ students in the k-12 school system based on empirical data
analysis. More specifically, the objectives previously stated in chapter 1 are focused
on educator and school policy maker growth. The results of this professional
development for these participants would show itself in the classroom, affecting not
only the LGBTQ+ students, but the entire student body.
In this chapter, the rationale of the project will be described first, while the
project components will be described next. The components include the professional
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development lessons, pre and posttests, the PowerPoint presentation, the book
discussion, and the itinerary for the entirety of the project. Next, is the evaluation
section of the paper. This will describe the pre and posttests in detail to indicate the
success of this project. The project conclusions come after, which will be a summary
of conclusions drawn from the research in relation to the problem stated in chapter
one. Lastly, the plans for implementation will be discussed. This final section will be
used to invoke suggestions for the future based on the information gathered from
research and the development of this project. This also involves explaining how the
information will be shared with others as well as incorporating theoretical framework
into future implementation as well.

Project Components
Local Context
This project will be conducted at a Grand Rapids Public school, known as CA
Frost, where data has been collected on educators, students, and administrative staff.
The data shows that there are seven hundred seventy (770) students total; half are
male, and half are female. There are a total of 48 teachers, leaving the student to
teacher ratio at 18:1. Student to support staff ratio is 160:1. Suspension rates indicate
that every 100 students, there are 4 suspensions. The graduation rate is at 87%
average, while the attendance rate is at 93%. The average years of experience the
teachers have is about 5 years, whereas the teacher retention rate is at 66%. There was
no data collected nor presented by this school in bullying or gender identity. In other
words, C.A. Frost did not include non-binary students in their database.
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Rationale
School should be a supportive, safe environment for all students. Ideally, a
truly comprehensive program should allow students to focus on learning, thus,
impacting their futures in a positive way (Sawnson, 2016). Many forms of data stated
previously show that LGBTQ+ students show elevated measures of anxiety,
depression, alienation, loneliness, hopelessness, substance abuse, self-injury, and
sexual risk-taking behaviors. Teachers showed knowledge in what was needed for
students of the LGBTQ+ community, but there was no willingness nor a frequency of
supporting them. Additionally, it has been found that there is a lack of training for
teachers. Educators were also not knowledgeable in their school’s anti-bullying
policy, as well as having limited training focusing on this policy. There were similar
results with the administration and educators specifically regarding LGBTQ+
students, which displayed barriers in the effectiveness of policy implementation.
The national and local data found supported the outcomes of LGBTQ+ students
being bullied at school. Alarming rates were found of students not feeling safe in
school due to several factors, like harassment, homophobic remarks, sexual
expression, sexual orientation, and 37.4% did not feel safe die to their gender.
Attendance was found to be diminished, while there was also a lack in LGBGTQ+
anti-bullying policies and LGBTQ+ friendly curriculum.
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Project Elements
This professional development will happen through eight sessions, 1 hour
each session after school every Tuesday for eight weeks. The timeline of this
professional development would begin with an introduction of LGBTQ+ definitions,
culture, and experiences, as well as filling out a pre-assessment to assess teacher
barriers, skills, and knowledge about LGBTQ+ students.
There will be one prepared PowerPoint with information about LGBTQ+
youth (Appendix A), how to assist them, the importance of addressing bullying, and
the impacts LGBTQ youth face from bullying (Appendix B). Another PowerPoint
will incorporate the Sexual Orientation, Gender Identity, and/or gender Expression
(SOGIE) anti-bullying policies which will be encouraged of the
educators/administration participating to adopt as an addition to the current bullying
policy (Appendix C). This presentation will also include the effectiveness of having
proper LGBTQ+ policies put in place, verses schools that do not have them put in
place. Lasty, there will be a PowerPoint that has information about LGBTQ+ friendly
curriculum (Appendix D). This presentation will include the effectiveness of having
LGBTQ+ friendly curriculum in the classroom, including methods to incorporate
curriculum. Based on empirical research, suggestions and ideas will be provided.
To solidify the importance and knowledge of the anti-bullying policy, a
scenario activity will be a part of a subsequent session (Appendix I). The 14 scenarios
will be the primary focus of an entire session to allow proper absorption from the
participants. There will be specific assigned scenarios around bullying LGBTQ+
students for the educators to deeply discuss with their peers.
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A book called “Safe is not Enough: Better Schools for LGBTQ Students” by
Michael Sadowski will be assigned for the participants to read and have a small group
discussion as a supplement to the professional development. This will be assigned the
first week and will continue for the next several weeks. There are 10 chapters, so
there will be two chapters assigned for weeks 2,3,4,5, and 6. Assigned groups
established at the beginning of the professional development will split off and have a
facilitated book discussion during the first 30 minutes. There will be groups of five;
one person from their group is responsible to facilitate two chapters of their choosing.
Instructions and schedule for this can be found in Appendix F. Concluding the book
discussions there will be time for a larger, more immersed whole group discussion,
leaving time for deep reflection of the text.
Project Evaluation
To evaluate the effectiveness of the project, a data driven analyses method
has been decided. To measure the progress of this professional development, an
accountability document (Appendix G), and pre/post assessments (Appendix J) to
measure progress of the teachers in their training will be designed. Lastly, a Program
Evaluation Form (Appendix K) will be given to the participants to measure several
factors of the professional development like methods, activities, flow, and
entertainment.
One way the data will be collected is with a pre and post assessment. There
will be “yes” and “no” questions, as well as Likert scale questions, numbered from 1
to 7. Number 1 would indicate, for example, the lowest measure of understanding of
the statement, whereas the number 7 would indicate the highest measure of
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understanding of the statement. There will also be “True” and “False” questions. This
information comes from the “Making Data Work” book written by Anita Young and
Carol Kaffenberger (2019). These types of questions are specifically designed to gain
an accurate collection of data because of their capability of being measurable,
whereas short answers are more difficult to measure. The numbers gathered from
every question can be added up and compared from the first application of the
assessment to the second to determine growth rates. An acceptable differential set of
numbers is five, six or seven, showing the knowledge level increase from the
participants. If the numbers appear to be low, like one, two, or three, then these would
not be determined as acceptable. These low results would indicate that the instance
this measurement derived from would need to be evaluated to ensure growth in the
future. The questions in the pre and post assessments will be focused on the
objectives stated in chapter 1 and can also be found again, in Appendix C. This data
will be able to determine the success and assist in discovering any implementations
for the future. This data will also be able to determine if any methods were not so
successful also, or if any changes need to be made for future professional
developments. The data can be presented to stakeholders as well, which will be
discussed more in a further section.
The accountability document (Appendix D) will be assigned to each
participant at the beginning of the professional development. They will be prompted
to fill out this form each day for the following two weeks. They are required to
objectively write three things during each school day: describe any bullying towards
LGBTQ+ students, what they did/did not do to stop the bullying, and what happened
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after the bullying occurred. After each day has been filled out, the entire group will
have deep discussion with their experiences and struggles. This form will
conclusively be evaluated in the assessments to measure its usefulness.
At the end of all sessions of the professional development, there will be a
program evaluation (Appendix K). This evaluation is different than the pre and post
assessments. The pre and post assessments measure knowledge gained, where this
document will measure the attitude of the facilitator, the length of the PowerPoints,
the content, and other various components of the project. The indicator of success is
designed similarly with the pre and post assessments, measuring with Likert scales
and the same differential number requirements. With this implementation, there is an
expectation of at least 75% satisfaction rates from the participants, which will be
included in this evaluation.
Project Conclusions
There are two main theories that were connected to the topic of bullying
LGBTQ+ students in schools. The first theory is known as Abraham Maslow’s
hierarchy of needs. All levels of this theory are affected in some way because of peer
bullying LGBTQ+ students, preventing them from feeling safe, being their true
selves, being lonely, showing high levels of stress, increased disconnectedness, and
the inability to live full lives (Anzolatta et. al, 2008). Minority stress theory (MST)
was found in outstanding literature as well that can connect us to LGBTQ+ students
being bullied in schools. MST is the concept that stigma and prejudice affect the
health and lives of individuals or groups (Pitonak et. al, 2017). People that are
exposed to this extra stressor undergo more adaptation effort than others must endure.
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This added stress is also usually chronic and usually based on underlying social and
cultural stigmas beyond the individual (Meyer et. al, 2003). With individuals in the
LGBTQ+ community, this lies with concealing sexual minority status due to
microaggressions, discrimination, prejudice, and expectations of rejection from
family, friends, and peers (Meyer et. al, 2003).
What was found in the research is that there needs to be anti-bullying
programs focused on LGBTQ+ students in schools. Fisher et. al (2008)’s literature
review states that many schools do not, despite the data describing detriments to
LGBTQ+ treatment, have LGBTQ+ policies set in place. As mentioned in a previous
study, school districts with SOGIE put in place reported increased school safety, less
victimization, and less social aggression (Kull et. al, 2016). Teachers who had a
school policy put in place were more likely to intervene in bullying behavior against
LGBTQ+ students (Springer et. al, 2020).
There also needs to be proper training for educators in this subject area. Case
et. al (2014) determined that there is a significant lack in training in working with
LGBTQ+ students for k-12 educators, leaving them unprepared to be LGBTQ+
student allies. Fantus et. al (2021) also agrees that there is a need for more educator
training regarding LGBTQ+ students, as well as the use of picture books, novels,
plays, and non-fiction resources for training educators. The results Payne et. al (2014)
found is that teachers showed “fear” working with LGBTQ+ students because they
had a lack of knowledge about them. They felt they were given a lack of training
throughout their education requirements. Another study found that the length matters
of trainings provided, as well as what types of activities are most effective. The
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scenario-based role-playing activity from Case et al. (2014) made educators feel they
would be more likely to intervene when they hear homophobic comments or
harassment from students and other colleagues. Many of them also reported reacting
and discussing the scenarios gave them ally experience and greater confidence to
intervene. Springer et. al, (2020) found that educators felt they had increased in
development of themselves and others around them because of proper LGBTQ+
training. They felt like they knew what was best to assist LGBTQ+ students. They
also requested that the training be longer, additional presentation sessions were
needed, a need to hear from LGBTQ+ students personally, and more time for small
group discussions/face to face conversations about the topic. More results showed
that teachers who did not have LGBTQ+ training were less likely to have curriculum
in their classrooms (Swanson et. al, 2015).
Curriculum needs to be added in classrooms to help students feel more
welcome in the school environment. Payne et. al (2014) found that there was a lack of
policy and procedure in the subject of LGBTQ+ students, due to having the strict
policy to “not talk about sex.” Fantus et. al (2021) suggested widening the scope of
the curriculum to focus on LGBTQ+ issues in the classrooms by integrating
LGBTQ+ figures into textbooks or giving the teachers an obligation to find inclusive
materials as a requirement.
Plans for Implementation
The findings of this project can be shared with variable stakeholders and
professionals in school counseling. This information can be sent through email, be a
part of a newsletter to parents, teachers, and other staff. This can be shared during

38

professional developments, as well as school counselor seminars. Lastly, providing
this information through the Grand Valley State University Library could implore
other students and staff to conduct their own research to build off what was found.
There are many suggestions for the future on this topic based on the
researched analyzed. Educators need to be held more accountable when there is a lack
of response to bullying behavior towards LGBTQ+ students, as well as being held
accountable for having LGBTQ+ curriculum in their classrooms. School should be
required to implement anti-bullying policies focused on LGBTQ+ students, as well as
require LGBTQ+ curriculum in classrooms. Teachers and administrative staff need to
be provided effective professional development focusing on this topic, with theory
incorporated to provide deep understanding and connection.
There is a lack of research found consistently that needs to be addressed.
Firstly, specific types of professional development in this area that are most effective
should be researched more. There was ample data in this area, but more specific
methods should be evaluated. For example, there was no mention of which novels
and readings were most affective, nor were there any mention of the type of content
in the PowerPoints that made them effective. Which activities “stuck” the most with
educators? There should also be an addition of theory to trainings for educators to
attach meaning to what they are learning, specifically Maslow’s hierarchy of needs
and MST. The two theories were eye opening in the problem of the effects of bullying
towards LGBTQ+ students. Another lack in research was the reason why teachers do
not intervene the bullying behavior. More questions should be centered around
religious and political beliefs, as well as more about the fears of associating with
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LGBTQ+ students. Specific types of anti-bullying policies need to be researched
more that are under the umbrella of SOGIE policies. There were vague, very
generalized bullying policies mentioned, which could misconceive readers. There
may be SOGIE policies that may be more effective than others.
To conclude, the goal is to use this project in the future, whether it be at CA
Frost or another school with potential modifications. Ultimately, the information
gathered and presented will help others gain more understanding, ideas, and methods
to make the school learning environment safer for all.
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Appendix E:
Itinerary
Week 1
•
•
•
•
•
•
•
•

Introductions
Pre-test administration
Overview of professional development content and schedule for the next 7
weeks
Assign accountability forms
Assign books and group members
Ice breaker activities
Discussion time (about what they want to learn/gain from this PD/any
knowledge they have about LGBTQ+ students.)
Itinerary for next session/dismissal

Week 2
•
•
•

Book discussion: introduction and chapter 1
Power-point on LGBTQ+ treatment.
Itinerary for next session/dismissal

Week 3
•
•
•
•

Book discussion: chapters 2-3
Power-point on LGBTQ+ treatment continued
Accountability form discussion
Itinerary for next session/dismissal

Week 4
•
•
•

Book discussion: chapters 4-5
Adding curriculum to classrooms
Itinerary for next session/dismissal

Week 5
•
•
•

Book discussion chapters 6-7
Policy implementation recommendations
Itinerary for next session/dismissal

Week 6
•
•
•

Book discussion: chapter 8-afterward section
Whole group discussion
Itinerary for next session
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Week 7
•
•
•

Scenario Activity
Whole group discussion
Itinerary for last session/dismissal

Week 8
•
•
•
•

Reflection/Take-Aways
Post assessment administration
Program evaluation assessment
Implementation for the future/conclusions
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Appendix F:
Book Discussion
Instructions
You will be assigned to others around you to form a group for the entirety of
this professional development. You will each be given a book to read entitled: “Safe
is Not Enough: Better Schools for LGBTQ Students,” by Michael Sadowski. Each
week, two chapters will be read before the next time we meet. For example, the
introduction and chapter 1 will need to be read by next week, then chapter 2-3 the
week after, and so on. The schedule is provided below.
Group members will decide who will facilitate the book discussion each week.
Everyone should only have to be the facilitator once. If this is not the case for your
group, then decide as a group how the additional week(s) will be facilitated. Each
time we meet, each group will gather at the beginning of the session. These book
discussion groups will last 30 minutes. The facilitator chosen for those chapters
will lead the discussions and is responsible for creating meaningful discussion
points, topics, and questions. If anyone is new to what is typically done in a book
discussion, you can ask your group members as well as myself for guidance.
Schedule:
Book Discussion Week 1: Introduction and Chapter 1
Book Discussion Week 2: Chapters 2 and 3
Book Discussion Week 3: Chapters 4 and 5
Book Discussion Week 4: Chapters 6 and 7
Book Discussion Week 5: Chapter 8 and Afterward
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Appendix G:
Bullying Record Keeping
Accountability Form
Record any bullying you have witnessed and/or stopped/not stopped towards an
LGBTQ+ student throughout the first couple weeks we share together. Use only
objective descriptions, including what you did/said, what happened during the
incident, and what happened afterwards.
Week 1
Wednesday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Thursday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Friday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Week 2
Monday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Tuesday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
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Wednesday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Thursday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Friday
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
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Appendix H:
Ice Breaker Activities
Have You Ever?
Ask people to form a circle. Then, ask them to step forward if any of the following
questions are true for them:
▪

Have you ever been suspended from school?

▪

Were you ever called to the principal’s office?

▪

Have you ever gotten an F?

▪

Did you go to your prom?

▪

Were you ever bullied?

▪

Did you know any LGBTQ+ classmates?

As the questions are read, have people observe who steps in or out of the circle.
Leverage this icebreaker to encourage empathy and understanding toward the student
experience.
Rock Paper Scissor Tournament
This is a quick and fun way to energize the entire room. Ask each person to turn to a
neighbor and do three rounds of rock-paper-scissors. When the winner is established,
the person they defeat becomes their biggest cheerleader. They will find another
winner/cheerleader pair and compete again, and the winner gains the loser and their
cheerleader as their personal cheering section. Repeat until there are two people left
and have them compete in front of the entire faculty.

86

Appendix I:
Scenario Activity
Scenario 1
Matt has come out as gay to his friend, Devin, but Devin does not understand what
this means.
How can you help Matt explain to his friend what it means to be gay?
Scenario 2
Melissa’s mom has separated from her father and now lives with her new girlfriend.
Melissa’s friends do not want to go to her house anymore because her mom is
“queer.”
How can you help Melissa?
Scenario 3
Joey has two dads. Some classmates at school are making fun of Joey and saying that
he does not have a normal family.
How can you help Joey?
Scenario 4
Ben, who recently came out as a transgender woman, has worn a dress to school. Her
classmates are saying that boys do not belong in dresses.
How can you help Ben?
Scenario 5
Evan overhears his classmates talking about a TV program he likes to watch. One of
them says “that’s so gay!” and they start to laugh.
How can you help Evan?
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Scenario 6
Jamie, who is lesbian, is showing signs of distress in the hallway. After asking her
what is bothering her, she tells you that another student through an online chat sent
her hateful messages around being lesbian.
How can you help Jamie?
Scenario 7
Tim, who is gay, wore make-up to school one day. Some classmates shouted out
“fag!” to him as he passed by.
What should you do?
Scenario 8
Patrick spends time at home identifying as a girl. Patrick has asked to be known as
Patricia at school, but some students are calling her mean names and do not
understand why Patricia identifies as a girl.
How can you help Patricia?
Scenario 9
Alicia started to prefer the pronouns “they and them.” Students are constantly calling
Alicia “she and her” for their pronouns, even though they have corrected their fellow
classmates several times.
How can you help Alicia?
Scenario 10
Nathan is transitioning and wants to be involved in an afterschool beauty club, which
is populated with all female students. The girls do not want Nathan to join because
“he’s not a girl.”
How can you help Nathan?
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Scenario 11
A co-worker of yours whom you have known for a long time was talking negatively
towards a student who you know identifies as LGBTQ+. You consider this co-worker
a dear friend and would never want to get them in trouble.
What should you do?
Scenario 12
Nina who dresses more masculine at school. Fellow peers are beginning to say hateful
comments behind Nina’s back that you overheard one day.
What should you do?
Scenario 13
Franny identifies as bisexual at your school, who now has a boyfriend. She was told
by her friends that since she is dating a boy, she is not allowed to be bisexual.
Is this true? What should you say to Franny and her friends?
Scenario 14
Zack’s friends were making fun of him because he “isn’t normal because he doesn’t
have sex.” His friends were also pressuring him to have sex, but Zack is Asexual.
How can you help Zack?
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Appendix J:
Pre and Post Assessment
Circle your answers.
1. Do you think there are challenges or problems confronting LGBTQ+
students in the school system?
Yes or No

If you circled “yes,” please describe in more detail.
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
2. On a scale of 1-7, 1 being the least knowledgeable and 7 being the most
knowledgeable, do you know of any solutions to the problems LGBTQ+
students face?

Least knowledgeable 1 2 3 4 5 6 7 most knowledgeable
Describe any solutions you know of to the best of your ability
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3. On a scale of 1-7, 1 being the least confident and 7 being the most
confident, are you confident that you have the skillsets to stop a student
from bullying an LGBTQ+ student?

Least confident 1 2 3 4 5 6 7 Most confident
4. Circle the answer you relate to the most.
A.
B.
C.
D.

I have no knowledge about LGBTQ+ students.
I have little knowledge about LGBTQ+ students.
I have some knowledge about LGBTQ+ students.
I know a lot about LGBTQ+ students.
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5. On a scale of 1-7, 1 being the least comfortable and 7 being the most
comfortable, how comfortable would you feel implementing LGBTQ+
friendly curriculum into your classroom?

Least comfortable 1 2 3 4 5 6 7 Most comfortable
6. On a scale of 1-7, 1 being the least comfortable and 7 being the most
comfortable, how comfortable do you think your students would feel with
LGBTQ+ friendly curriculum in your classroom?
Least comfortable 1 2 3 4 5 6 7 Most comfortable
7. On a scale of 1-7, 1 being the least effective and 7 being the most effective,
how effective are Sexual Orientation, Gender Identity, and/or gender
Expression (SOGIE) anti-bullying policies?
Least effective 1 2 3 4 5 6 7 Most effective
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Appendix K:
Program Evaluation
1. On a scale of 1 to 7, 1 being the worst and 7 being the absolute best, what
would you rate this professional development?
The worst 1 2 3 4 5 6 7 The absolute best
2. Would you change anything about this professional development? If yes,
what would you change?
Yes or No
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3. Did you find the scenario discussions to be informational? Why or why
not?
Yes or No
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
4. Do you think the book discussions were beneficial to your learning? Why
or Why not?
Yes or No
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
5. Did the accountability forms help you in any way? If yes, how?
Yes or No
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_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
6. On a scale of 1 to 7, 1 being the least informational and 7 being very
informational, how informational were the PowerPoints?
Least informational 1 2 3 4 5 6 7 Most informational
7. On a scale of 1 to 7, one being incompetent and 7 being competent, how
competent was the instructor for this professional development?
Incompetent 1 2 3 4 5 6 7 Competent
8. What could this instructor improve on or change?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
9. How could the professional development be improved or changed?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________

10. On a scale of 1-7, 1 being not satisfied and 7 being very satisfied, how
satisfied were you with this Professional Development?
Not satisfied 1 2 3 4 5 6 7 Very Satisfied
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